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Abstract
Parental involvement in school is an issue of increasing importance in recent decades and many attempts have been made to 
understand it and its origins. This article discusses the theories, which may help in understanding this issue: “Closed door", 
"Open door", and Balance theory (Friedman, 2010).
This article seeks to present these theories and to accentuate how they can help to teach coping with the phenomenon of parental 
involvement, recognize it and try to direct it for the good of the whole system.
PhD research relying on these theories will focus on attitudes of teachers and parents concerning parental involvement.
© 2015 The Authors. Published by Elsevier Ltd.
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1. Introduction -Paper Rationale
Parental involvement in school is an issue that has a growing importance in the last decades in Israel and the 
whole world, and researchers and practitioners have undertaken many experiments in trying to understand its 
sources. The concepts of “involvement”,” intervention”, and “collaboration” are central concepts that serve for 
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describing the character and relationship between parents and the school. Studies point at the importance of 
operation collaboration between the school and parents and its positive contribution, but also of the difficulties 
diverging from this collaboration, which could cause stress and conflicts. Many studies found a connection between 
parental involvement and the quality of teaching, which points out that parents’ involvement in their children’s 
education contributes to improving the pupil’s attitude towards school, the relations between the students and the 
teachers, and to improving academic results (Friedman and Fisher, 2009).
Four points can be marked on the continuity between these two poles- the closed door and the open door-
representing different levels of social and cognitive distance between the school and the community (Friedman, 
1990).
Avery small distance (great openness and a tight connection)- at this level of distance we will find active parents 
who are partners in determining the educational policy, the curriculum and the surveillance on what occurs in 
school. The parents are also active in operating educational plans at home. The teachers take part in social activities 
of the pupils and their parents and there exists a two-way flow of information between the home and the school. The 
children and the teachers are active in the community and there they operate educational and social activities. 
A small distance (great openness and modest connections)- at this level the parents are partners in the 
educational process, but not in determining the school’s policy. They are very active in school and in operating 
educational and cultural programs. The teachers and the pupils meet frequently for exchanging information but only 
in determined fields. The pupils are active in the community and their activity is guided and directed by the teachers.
A great distance (low openness) - the parents are connected to the school for a passive participation, mostly in 
their children’s’ social and educational experiences.  The parents carry out missions such as decorating or 
participating in financing projects. The pupils’ activity in the community is limited, but it is possible that the school
will open its gates to the community, for social, sport, and cultural activities.
Avery large distance (withdrawnness) - there exists minimal communication between the parents and school, it 
focuses on reporting the academic achievements and regular current issues. The pupils are not active in the 
community and the school does not perform activities for the community or in the near geographic area of the 
school.
   From the beginning of the nineties, there was an attempt to tie between parental involvement and reasons that 
bring about this involvement. Several researchers accentuated the reasons that brought about the growing 
involvement in the western world, including a rise in parents’ education, an increase in the democrat process, cuts in 
the education system, alongside elements such as a multitude of educational frameworks, competitiveness, and 
desire for ambition and students’ criticism (Goldberger, 1996).  Over the last years the United States placed a special 
national emphasize on legislation of parental involvement in the education of their children   (Baker, Soden, & 
Laura, 1998). School districts are re-examining parental involvement policy aiming to find new and creative ways 
for strengthening this relationship. Literature of recent years has given a special place to the proven relationship 
between elevating the achievement levels and parental involvement and has found that the higher parental 
involvement is the higher are the pupils’ academic achievements (Jesse, 2001; Vassallo, 2000). Recent studies show 
that the connection between parental involvement and pupils’ academic achievements is stronger when children feel 
that a convergence exists between the values of the home and those of the school. Nevertheless, it was found that 
despite the strong connection between achievement and involvement, and despite teachers knowing this, in fact they 
act to limit parental involvement. There is no doubt that parents are interested that their children reach high 
academic achievements, and for this, they are ready to cooperate with the schools. 
The Israeli society is today in the midst of a process in which parents demand to realize their right to influence 
the education their children receive in school. In this process, the relationship between the education system and the 
parents has deepened over the years, and this deepening brought an enhancement of parent’s involvement in the 
school’s work. The enhanced parent’s involvement in the school’s work and their expressed wish to influence on 
what went on in it, greatly occupied the policy makers in the education office, the teacher’s organizations and 
mainly the teachers and educators. The subject also occupied public and governmental institutions, such as the 
Knesset, the local municipalities, the courts of law and the media. The Knesset, who assumed that education issues 
were in the government’s hands, did not define the parent’s position in the education system in a clear way, and only 
in recent years has the government generally defined the relationship between parents and school, trying to 
determine borders and areas of what is permitted and forbidden in these relationships. The relationship definitions 
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leaned largely on psychological and pedagogic theories and on social contemporary concepts (Friedman and Fisher, 
2009).
Nevertheless, the social and educational practice is not determined solely by administrative decisions or by 
pedagogic theories, rather by the result of social processes in society and the self-consciousness of this society. 
Therefore, changes in the relationship issue between parents and the school occurred, and these brought up the need 
to address this issue with more attention.
   The parent’s right to influence the education that their children are given, anchored in the democratic regime
principles, is the base for intensified involvement of parents in what went on in the education system at large and 
particularly in the school that their children attended. The elements that brought about the rise of parental 
involvement in schools in Israel were based on these principles. The main ones were a rise in the parent’s education 
level, deepening democratization of life in Israel, growing parental finance of the education system, growing 
openness in the relationship between parents and children, immigration from western Europe and USA, exposure of 
the involvement issue in the media and a rise in the frequency and intensity of public debate in this issue (Friedman 
and Fisher,,2002). 
   The reciprocal relationships between parents and the educational institutes in Israel are defined in the last years 
as “parental involvement” or as “parental cooperation” in schoolwork and the educational process. These 
relationships are primarily characterized primarily by opaqueness and imminent conflict; the parents imagine that 
school does not elucidate what it expects from them and school is not clear what the parents expect from it. This 
conflict is the source for misunderstanding and difficulties, and at many times disputes and collisions.  
   Parental involvement can be expressed in two main levels (Lazar, Guttmann & Margalit, 2000). The first plane 
is activity made by parents at home and directly connected to learning processes such as help with homework, 
directing and guiding the student, providing learning devices, such as books, computers etc., The second level is the 
activity sphere in school, where parental involvement can be expressed mainly  activities concerning the informal 
school activity. There exists a gap between the teacher’s and parent’s concept of the emphasis and common activity 
spheres of both sides.
2. Paper theoretical foundation and related literature
2.1. The “closed door”, the “open door” position and balance theory (Friedman, 2010) 
This position represents the largest social and consciousness gap between the school and its community. This 
outlook is based on teachers and headmasters’ opinion, who believe that the community’s intervention (not to 
mention interference)   in the child’s educational process is external, and even very damaging. The assumption is 
that school can satisfactorily take care of everything connected to the child’s education inside its premises. 
Therefore, the community’s intervention should be minimal, because the parents’ presence in school could harm the 
teacher’s ability to accomplish his roles. As they lack professional training and are sentimental towards their 
children, parents would be an obstacle to objectively operating the educational process and the educational and 
professional judgment. This attitude is in accordance with sociological theories that deal with the relations and the 
connection between large bureaucratic organizations that live alone or in neighboring areas. Max Weber thought that 
strong family systems tend to jeopardize bureaucratic rationality based on masterfulness, talent, and professionalism 
(Weber, 1974 in Friedman, 2010). 
In this context, Parsons (Parsons, 1959, in Friedman, 2010) proposed that families and large organizations should 
keep a large social distance between them in order to operate actively. This position is exemplified by the social-
educational views of the French and German educational systems, and in a certain way also in the educational 
systems in Israel at the first years of the state’s existence. The teachers also lately conceived the principle of the 
closed door as desirable. According to this principle, teacher and parents have different roles. From the teachers’ 
point of view, the parents are desirable as long as they do not interfere and criticize the teachers’ performance (Adi-
Raccaah & Arviv-Elyashiv, 2008 in Friedman, 2010).
Goldenberg and Halabi,(2003),( in Friedman, 2010) reported that teachers find it difficult to cope with parents, 
are not qualified to give parents feedback about what goes on in school, and therefore feel intimidated when meeting 
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the pupils’ parents. Therefore, teachers prefer to be cut off from the community and the parents. In cases where 
relationships are established between parents and school, according to the closed-door policy the teachers are 
interested that parent would obey the teachers (Harrison, 1998 in Friedman, 2010). The parents and the institution 
blame one another of the “failure of education”, and as a result, the pupils do not accept their authority, not that of 
the teachers and not that of the parents. The result is one of lack of desirable behavior norms and anti-social 
behavior (Levin, 1994 in Friedman, 2010).
Another justification for the closed door position is given by Omer,( in Friedman, 2010) who defined the 
cooperation between parents and children as a “tragedy” , because they and the environment see them responsible 
for the children’s development and therefore they receive constant harsh criticism. In part of the studies, parents 
describe the teachers as being unprofessional, lacking adequate personal and professional levels, lazy and without a 
feeling of a mission. Additionally, they are blamed of having a great ability to hurt the child’s soul. The teachers 
give the parents a similar portion of criticism. The teachers conceive the pupils’ difficulties as deriving directly from 
lack of adequate parental characteristics and from improper behavior patterns of the parents. Even teachers who 
support parental involvement feel hurt from the parent’s growing influence, who criticize the teachers’ work and 
invade their professional sphere (Addi-Raccah , 2008, in Friedman, 2010). All these support the closed-door 
position.
2.2. The “open door” position-
This position represents a very small social and cognitive distance and is therefore in the opposite extremity to 
the closed-door position. It assumes that most of the basic educational processes occur out of the school walls-
amongst the family, friends, and neighborhood. Furthermore- the source of motivation, necessary for motivation in 
school, exists in the family and daily life of the pupil. This calls for close relationship between the school and his 
home and community. There are not many social theories that support this position; nevertheless, this approach is 
abundant amongst psychologists and practitioners     (Bennis, 1966; Fusco 1964 in Friedman, 2010). Many 
countries, including Israel adopted this policy many years ago, and it was expressed in the approach called “pupil in 
the center”, that was most common in the eighties and nineties of the last century.
2.3. The balance theory 
This third position ascribes certain validity to each of the two previous positions. It assumes that existing 
intimate relationships between the school and the community , as well as keeping a social distance, should be 
balanced on various levels and states, this in order to optimally achieve the desired academic goals. Therefore, the 
balance theory is a state theory, that matches between behavior patterns (the connection between school and parents) 
and various states. The theory derives from two extreme mistake conditions that can occur. One- where the 
connection and reciprocal relationship between school and its community would be too close so that the proper 
professional standards would be damaged. The second- where the connection and reciprocal relationship between 
school and its community would be too far apart until the coordination required between the parents and school 
could not exist and the relationship would suffer unwanted difficulties. In order to avoid each of these polar 
situations the balance theory claims that the optimal social distance is some point on the continuity between these 
two poles; intimacy and isolation. At such a balance point, the school would be close enough to the parents and the 
community, so that the required coordination would be possible, but not too close to damage the operation of 
educational missions in the required professional level. 
Studies point at the fact that there is a gap between parents and teachers’ grasp of the emphases and the common 
action fields that are important to both sides. The parents feel that through their involvement they can help 
improving their children’s achievements at school. In contrast with them, there are a few times when the teachers 
feel intimidated by the parents as they believe that the parents do not distinguish the border between what is 
permitted and what is not permitted in interference in their work (Freidman and Fisher, 2002). It is necessary to find 
a balance between principles of cooperation in order to avoid conflicts or to diminish them.  Cooperation with 
parents is a long and nurtured process, involving confrontation with controversy issues, and not by fleeing 
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confrontation. As parental involvement is a growing and expanding social phenomenon, it is most appropriate to 
learn how to deal with it, to know it and to try to aim it for the benefit of the entire system.
In the last years, the Israeli educational system is characterized by a growing concern of parents and the public to 
the educational system’s achievements, especially in comparison to accepted achievements of other countries 
(Friedman, 2010). This concern brought about responses of disappointment, frustration, and harsh criticism. These 
responses led to a search for solutions, crystallizing and developing them, and included, among other things, an 
external strengthening of learning and the creation of separate and elective frameworks of learning, some of them 
private ones. The continuing criticism on the state of the Israeli education system, accompanied by a descent in its 
image and that of the teacher, could elevate even more the parent’s wish to be involved in the educational process of 
their children and in his activity in school.
Parents’ involvement in the occurrence in school, directly or indirectly-through bodies or associations, for profit 
or non-profit- could widen and encompass areas that have not been included in the past in the framework of the wish 
for parental involvement. This refers to receiving the authority to appoint teachers and headmasters and to fire them 
according to need, fuller control over curriculum content, in what happens in the class and the school, allocating the 
budget and ways of self-management.  This obliges an initiative of institutional action in two fields. On one field, it 
is necessary to act to define clearly and in agreed fashion the realms of parental activity and its borders, with 
meticulousness guard of authority borders and each side’s responsibility. On another, it is necessary to act for a 
systematic search for cooperation patterns and reciprocal relationships between school and the parental home, which 
stabilizes the harmony between partners of an educational process relating to the pupil.
3. Author's contribution on the existing theory and practice in educational field
The PhD research of the author relies on this theories and focus on teachers and parents attitudes toward 
involvement and cooperation of parents in the school and offer a work plan for a successful partnership between 
parents and the school. No studies that examine both the parents’ stances alongside those of the teachers’ that 
discuss impurities between these in the same research were found in the literature review prepared for the expanded 
research proposal. The studies reviewed from recent years (Shamai,, 2008), (Friedman, 2010) and others in this field 
focused on teachers’ stances, teachers that collaborate at school with parents, or parents’ stances alone. There was 
no discussion on gaps between the different stances on the issue of parental cooperation and involvement. The 
proposed research will focus on parents and teachers’ stances on the issue of parental cooperation and involvement 
in school.
The central questions of the research deal in what causes parents to want to be involved in the school life of their 
children. Do these reasons derive from the fact that parents think that when they are more involved their children’s 
academic achievements are higher. On the other hand, do they feel that their involvement causes their children to be 
better protected?
Various researches point at the importance of cooperation between school and parents, but also at the tension and 
difficulties that derive from this cooperation, which could damage the school climate. Other researches examine if it 
is possible to separate the three concepts “involvement”,” interference” and, “cooperation”. They further examine 
what are the different patterns of cooperation between parent and school (Stein and Harpaz, 1995). Reciprocal 
relationships between these three variables are a non-separable part of our understanding of the atmosphere, the 
culture, the climate, and the kind of education that characterizes one school as compared to another.  This 
understanding could contribute to optimal cooperation between all the elements that operate in school, and so to the 
melioration of the climate, the culture and the education.
The research will focus on parents and teachers’ stances on the issue of parental cooperation and involvement in 
school. The research will deal with parents and teachers’ stances concerning parental cooperation and involvement 
in school.
Following the research it will be possible to develop a program for training teachers and parents, there they will 
receive a positive stance for parental involvement in school and together they would define the borders of parental 
involvement. Furthermore, it would be possible to insert programs for training headmasters for building an
infrastructure for cooperation with parents in a successful way.
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4. Research Aims 
x To examine both the parents’ and teachers’ stances on the issue of parental cooperation /involvement in school.
x To examine if there exists a difference between the parents’ and teachers’ stances.
x To propose a work program for a successful cooperation between parents and the school.
5. Conclusions
The “open door” position and the “closed door” position present polar stances. I believe that the assumption that 
school can deal satisfactorily with all connected to the child’s education within its walls, according to the “closed 
door”, position is not relevant today. One should look at the child as a whole and in this whole; the parents should be 
seen as an integral part. The parents themselves can benefit from their involvement, as they feel that they could help 
their children through their growing acquaintance with the education system, (Wherry, 2002).
Contrary to this, the “open door” position refers to the fact that most of the basic educational processes are 
carried beyond the school walls and accentuates the important role of the family in motivation the pupil to learn. 
Therefore, the balancing point between these two positions should be found, as the theory of balance proposes.
In this balance point the school would be close enough to the parents and the community, in order to accomplish 
the desired coordination, but not too close to damage the performance of the educational missions in the appropriate 
professional level required. The contribution to knowledge that this research can bring is in understanding the 
stances of both parents and teachers in building a cooperation-involvement of parents, existing in schools, with all 
its’ difficulties and ways of coping with it. The research can contribute to headmasters, education staff, teachers, and 
parents. Furthermore, it is probable that the issue occupies teacher and parent populations in a universal level, and 
can contribute there. The research could add an important layer in the field of parental involvement and cooperation 
in school and could help policy makers in the education office, and even professionals in the field to develop 
programs for successful cooperation with parents in school.
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